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'hawor causes problems
~ with that person’s interaction

with his or her enwronmeQ“
oF
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Jmmunicating Behaviors™
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_ > MBS Deonle communicate in the
~ the most appropriate response is & e cient and offecti
- to listen carefully to what they ' RS- =hLalC ClTettive

are “saying” & change the -~ manner available to them at
environment accordingly. any given point in time.

Artnusual behavior, sometimes

.
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- that precedes subject
behavior and which
influences its onset.”

function of problem
behavior
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E sontingent event that follows and
JEfine what you see giiects whether the behavior will

=Example: = d

Instead of Chris is -_‘égontingent" means there is an
~ aggressive; Chris bites, ~ Y. . .then” relationship between the
scratches, and pushes behavior and its consequences. There
, [ ]

= : are good consequences and bad
e Don't hypothesize or speculate Confequencesl -
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QiP = % Identify consequences that maintain
Ve ~ behaviors

Exposed to object - Screams - Gets object ® Identify the EO
e [dentify functions of the behavior




[OGESS Involves changes in behavior of
family;teachers, staff or managers in some

= ihe treatment is based on making the behaviors
—lrrelevant inefficient and ineffective.

=~ o The treatment should be based on developing/
~— Increasing replacement and alternative behaviors
that will take place of the challenging behaviors.

e Strategies should be based on EOs, Antecedents,
Consequences and Functions.

Ignore

Make changes to environment

" o thaln Activities/
Objects

Do not provide access to
activities and/or objects

EScape/ Avoid
Attention

Reinforce appropriate ways of
communicating " give me a
break”

Escape/Avoid tasks
and/or activities

Provide break in between
activities

FONETIONS.OF BEHAVIOR™

SRE
flinction of a behavior, they are talking
i 4_,9 the reinforcement that has been
.-malntalnlng a behavior (or causing a
—  behavior to increase).

e If a behavior is occurring, that means
that it is being reinforced in some way.

Relnforcement strengthens any behavior — either
* appropriate or inappropriate — and it is not
dependent on someone.

e Reinforcement occurs all the time and is one way
we all learn new behavior.
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— ,elnforcers are always admlnlstered
="f'*‘wa|t|ng too Iong will reduce the — according to some schedule.

effectiveness of the reinforcer, and increase :
- ® [he schedule makes a difference in how

the possibility that some other ossibl : ; :
undepsired) btéhavior will be rein(f%rced.y gffectlve the reinforcement program will
e.

= | ,:_:' ésponses
=3 For example, to train a child to follow — s For example, putting money into a slot
instructions, reinforcement is given - machine where the response is
each time the child responds reinforced after some varied number of

appropriately. responses.




havior developed with continuous
Jforcement IS performed at a hlgher rate than

S While a behavior is being developed, continuous behavuors that were intermittently reinforced.

reinforcement schedules should be used. The _

advantage of continuous reinforcement is that s The advantage of intermittent reinforcement is
performance occurs at a high level while that resistance to extinction is greater when
behavior is reinforced. reinforcement is variable.

® Think about the child’s preferences: edibles,

:-?‘ foster response maintenance, changing — praise, physical reinforcements
the schedule to intermittent - & What does the child tell you he wants?

reinforcement and making it increasingly e Develop a list of interests/reinforcements
Intermittent.
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."*football games Perhaps he would like
—  football jerseys or football figures or football
video games.

e Be creative and don’t be afraid to try new
things even if they seem silly.

%‘

= “e Learnlng will not occur if the child is
not interested.

%

Sehavior. If the child is not responding to
LheNtem, it may not be a reinforcer.

BF0r example, if you give a child a cookie but

;i"ﬁe tosses it on the floor, it is likely that the

~Cookie is no longer relnforcmg However, if
the child eats the cookie, then reaches for
another, the cookie, at this time, is a
preferred reinforcer.
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he child needs Clear and concise directions, rules; and
GOTISEGUENGES. Instructions/directions must.be presented-—-
',J HIMiN sentences no longer than 4-5Words. For example,
- y pick up your shoes®. Try to eliminate emotions

i btfm___amgmeanl_ng Ofiajsentencelifit
LOONONGOr o0 complicated to organize and Process.

= stimulate the child. Make sure to keep obJects items, toys
= stored in a place where they won't be over stlmulatmg for
the child. He should follow the rule: “one in, one out” (put
away one toy before getting the second one).

Do not try to use logic, reasoning or try to convince the
child of what he needs to do. Use “Clear directions without
negotiation”. If he gets aggressive use a Sequence One
hold immediately.

teresponses; Itwill help the childiinderstand
*and teach him how to respond appropriately to
ould.be taught through social
€ Following dlrectlons Use seli-control, etc.  Social
x.ould be short, concise and reviewed dally/week|y in
gr_l WERLOTLE effective.

o ;catchy phrases, gestures, and signs when giving directions
==toithe child. For example, “Stop, Listen, Think, Make Good
— Choices” to help decrease impulsivity. These phrases should be
- practiced like children practice the phrase: “Stop, Drop, and
‘Roll” in case of fire. The child’s parents and teachers should
reinforce/practice it constantly to help him retrieve it when he
needs it. Other phrases that the child should use are:
¢ “When you get the feeling...GO!!!
e "In this house we don’t whine, we talk”

B

—Peer rehearses with the child monitored by
parent (puppets can be used during this
step)

— Reinforce skill

piguided .compliance should be used topaddress s
Ilant behaviors. Jhisiprocedure inVoIVes using least to
) mptln .. First, the child'is given a verbal prompt (i.e.,
a.l.q@;@.e.sﬂixlmlléxbh.e \taskawithini10-15
d gestural" prompt plts a verbal promptis given (I.€., "Go'
_,]r _Um Tpointing in the direction of the chair or carpet
Se|Uzir ) SIfithe task is not initiated within 10-15 seconds, a verbal

Orofe sand'the least amount of physical guidance is used to have
.n-J Ehildicomply with the task.

e goal of: using this procedure is to teach/train the child to
pre‘spond before the physical guidance. Over time it will be

— clear to the child that he will be required to do the task and may

~decide to cooperate on his own. It is important to know that the
child should not be praised when he completes the task after
using the three-step dgwded compliance. He is not “doing a good
job’;, the adult is guiding him to do what he was requested to do
and had refused to do in the first place. the child should be
praised when he is complying with adult’s directions using a verbal
or visual prompt.




clzlily s edule or.seguence ofievents should™*
WENISEd to Increase predictability of tasks and
GUVILIES sandincreasesstructure . athome.
WHENICreating a schedule, the activities
SHOUIWIDE arranged to have a preferred
ity at the beginning and at the end with
gmion=preferred activity in between. This
=should help in makin c<]:| the activities more
=~ appealing to the child and might decrease the
- behaviors of concern. A reinforcer or break
(depending on needs) is recommended at the
end of 2-3 activities. Also, use visuals/
pictures to “connect” the child to the
schedule.

%‘

OOD CHOICES!!! Pick up your toy
~ before you get another toy.

¢ No whining, use your words .

e Follow directions , do what mom and
dad tell you to do immediately.

as d currlculum to develop social skillsh Tihe
penefit from the emotionssthermometerand
cription of differentlevels of emotions that are
INGINEEG NN this book.

remoyve demands or tasks when the child
SXpressesthimself using unwanted behaviors. Ignore

Jnr redirect to task at hand when he uses other
IWanted behaviors, after a demand has been placed.

he~removal of these demands immediately after the
cﬁallenglng behavior occurs makes the behavior

stronger. In order to put the challenging behavior in

extinction, we can’t remove the demand immediately
after the behaviors occur. We also need to teach him
new behaviors to express himself in a less disruptive

manner. This can be done by using social stories and
other social skills training techniques.

i rogran“l?a'.s?d ‘'on"Applied Behavior Analysis/VerbaliBehavioris
L €GO ended to increase language processmg and,

HISHSan mtenswe program to'teach language and
imunication that focuses on teaching receptive language

[abElSErequestspmotoraimitationimitation,and intraverbals: This

PIOGTCT] alSO'focuses on how to read and express emotions, as
WElllasiusing and answering "Wh™ questions (i.e., Why, When
WhatHow, Which, Who, etc.).

Tt ,__‘ amily:must work with a consultant that can design and
rvise the program.

- _,_,:'[ncrease word processing and retrieval using the followi

n
~ = fechnique. Say a sentence: “The house has windows”. '?hen S\
= the sentence with a blank: “The house has a " then
say-the same sentence with two blanks: “The house has
" then, “"The house " then,
“The "~ This will increase
the process of word retrieval without usin prompts (i.e., what
does the house have, tell me what does the house have, etc.).
Thhefuse/abuse of prompts can make him prompt dependent In
the future




